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Education Overview

At present the Italian school system is divided into three parts: 

· primary school (scuole elementare)

· lower secondary/middle school (scuola media)

· further education as upper secondary school (scuola superiore), technical school or administration school
State school in Italy is free until the end of compulsory education . School in Italy is compulsory until the age of 16. 

The Ministry of Education, Universities and Research (Ministero dell'Università e della Ricerca) is responsible for administration of state schools in Italy. 

The period of compulsory education lasts for nine years and consists of primary school and secondary school in all regions.

The Italian school year usually runs from mid-September to the end of June. School hours can vary from region to region and can be five or six, full or half days.

Childcare in Italy

Small children can be looked after in a variety of ways: by childminders and in playgroups or day nurseries. These facilities are sometimes run by the comune and frequently by private organisations.

Nurseries run by the commune are called asilo or  nido and are for children aged three months to three years. Places are not guaranteed for each child and cost will depend on the parents' joint income. Children with challnges always get a place. Asilo or  nido have an excellent reputation in Italy and are often of a higher standard than private nurseries. The meals are planned by a dietician and are renowned. Asile nido are typically open from 09:00-16:00 but can have longer hours for working parents.

Education in Italy

The education levels in Italy are known as:

· scuola materna (three to five years old)

· scuola primaria (six to ten years old)

· scuola media (eleven to fourteen years old)

· FURTHER EDUCATION AS scuola superiore, liceo (from age fourteen onwards) as preparation for the university, technical schools or administration schools
Kindergarten/Pre-school (Scuola Materna)

For ages three to five, the scuola materna provides optional education for children and every child is entitled to a place. It is not obligatory for a child to attend preschool but most parents enrol their children in a scuola materna. Preschool in Italy is free except in private schools.

Primary School (Scuola Primaria/Elementare)

School in Italy is compulsory from the age of six onwards. Recent legislation changes means that children may start scuola primaria from the age of five and a half onwards (this is to bring Italian schools in line with European schools regarding school leaving ages). All children who will be six years old by 31 December following the start of the school year can register for primary school. 

At primary school children learn to read and write and study mathematics, geography, Italian, English, science, music, computer studies, religion (optional) and social studies.

Primary school lasts five years. Classes have between 10 and 25 pupils each. Until recently pupils had to pass an exam at the end of year five before they could progress to secondary school, but this is no longer the case. 

Lower secondary school

Attendance at lower secondary school (scuola media) is mandatory for all children between the ages of 11 and 14. A national curriculum is followed, as mandated by the Ministry of Public Education (Ministero della Pubblica Istruzione, MPI). Students are required to attend 30 hours of classes per week, though some schools may offer additional classes if there is demand (up to 40 hours). These afternoon classes, which are usually financed from the school budget, may include computer classes, foreign language, sports, music lessons (though instruments are purchased by parents) and chess clubs.

Every term, each student receives a teacher's report outlining their aptitude, behaviour and achievement. At the end of the third year, pupils sit a standard examination consisting of written papers in Italian, as well as exams in mathematics, science and a foreign language. An oral exam is also administered in all subjects except religion. Successful students are awarded their lower secondary school diploma (diploma di licenza media) and move on to upper secondary school. Also less successful students can enter the scuola superiore but they ‘ll follow  an adapted program.
Upper secondary school

Upper Secondary School (scuola superiore) involves between three and five years of attendance. Students do an obligatory two years (biennio) of general studies followed by an optional three years (triennio) of specialised education. Students have to choose at this time which type of course they want to study, depending on whether they are thinking of going on to university afterwards, or if they are looking at obtaining a vocational qualification.

There are two categories of upper secondary school: the liceo (like a British grammar school), which is more academic in nature, and an istituto, which is essentially a vocational school. 

Every school district has a classics school, a science school and a technical or a vocational school for upper primary students. In larger towns there is also a teacher training school and an art school, and there may be a number of vocational schools, which often reflect local industries.

There are generally available places for all students at upper secondary schools  For the first two years of upper secondary school all students use the same state-mandated curriculum of Italian language and literature, science, mathematics, foreign language, religion, geography, history, social studies and physical education. Specialised courses (indirizzi) begin in the third year of upper primary school.

University is available to all students if they have completed five years of secondary school and received an upper secondary school diploma. It is possible for students who have attended vocational schools to attend university. If a student attended a four-year secondary school program, an additional year of schooling is necessary to qualify for university.  

In order to received the upper secondary school diploma (diploma di maturità), students must take and pass written and oral exams. The first written exam requires an essay in Italian on an aspect of literature, history, society or science. The second written test is essentially a research/term paper and pertains to the student's chosen specialization. The third exam is more general and includes questions regarding contemporary issues and the student's chosen foreign language.

Administered by a board of six teachers, an oral exam follows the written exams, and queries students on what they've learned in the final year of school. The diploma awarded is dependent on the type of school attended. The upper secondary school diploma is generally recognized as an university entrance qualification, although it is best to check with the pertinent university for acceptance guidelines.

Different Upper Secondary Schools

Various high school (liceo) classes that students can take which specialize in different subjects:

· Classical High School (Liceo Classico) This lasts for five years and prepares the student for university level studies. Latin, Greek and Italian literature form an important part of the curriculum. During the last three years philosophy and history of art are also studied.

· Scientific High School (Liceo Scientifico) Lasts for five years with an emphasis on physics, chemistry and natural sciences. The student also continues to study Latin and one modern language

· Fine Arts High School (Liceo Artistico) Studies can last four to five years and prepare for university studies in painting, sculpture or architecture and the Artistic Schools (Istituto d'Arte) Studies last three years and prepare for work within an artistic field and leading to an arts qualification (diploma di Maestro d'Arte). These will be the same from September 2010.
· Teacher Training School (was Istituto Magistrale) Studies used to last for five years and prepare future primary school teachers. There was also a three year training course for nursery school teachers, but this diploma does not entitle students to then enrol at a university. The Istituto Magistrale doesn’t exist anymore, it is now a liceo, (psico-socio-pedagogico) and now to be a teacher in any school level (asilo or upper) you must go to university
· Technical Institutes (Istituti Tecnici) Studies last five years and prepare for both university studies and for a vocation. There is a majority of students in technical schools that prepare students to work in a technical or administrative capacity in agriculture, industry or commerce.

· Professional Institutes (Istituti Professionali) These studies lead, in three or five years, to achievement of a vocational qualification.

Inclusive Education

In the late 1960s there was a kind of 'cultural' revolution in Italy, and at the heart of it there was the hope for a better and more inclusive society. Inclusive education was considered the first step. (Contardi and Gherardini, 2003)

At that time, professionals working in the special needs system and in residential institutions for the disabled, convinced many parents to take their children out of these structures. They considered them ghettos and advised parents to enroll their children in mainstream schools. It was a massive phenomenon and tens of thousands of disabled youngsters left the institutions and the special needs schools which, for the time being, continued to exist.

In 1971 this change in attitude and practice of school management was officially reflected by the law granting all disabled pupils, with the exception of the most severely disabled, the right to fulfill their potential in local mainstream schools.

In 1977 a new parliamentary act established inclusion for all disabled pupils aged 6-14 years, irrespective of their impairment, with the consequent closure of all special needs schools. There was an obligation for an Individualised Educational Programme to be maintained by the class teacher, with the help of a specialized support teacher working in the classroom.

In 1987 the High Court issued a judgment granting the full and unconditional right for all pupils with disabilities, even the more severely disabled cases, to attend secondary education.

Finally, in 1992 the Italian Parliament approved the Disabled Persons Bill (L.104/92), which included several articles stating the principles for good quality inclusion from nursery to university. 

Every disabled child is entitled to attend school, even after compulsory school, from crèche to university. Instruments and methods are provided according to the different kinds of school, in order to ensure the inclusion and education of pupils. .

During the academic year 2000-2001, 129,154 students with a certificate of a learning problem or disability, attended all kinds of schools, that is 1.56% of the entire school population. 

"Italy has become a laboratory for the rest of the world. Other nations send representatives to observe our schools. Many countries started by integrating students with disabilities gradually and years later they still have special classes and special schools."

Dr. Raffaele Tortora spoke these words to participants of a Syracuse University seminar observing inclusive education in Italy in the 1990s. Dr. Tortora was the National Director of Study and Development of Innovations in Education in Italy. He went on to say, "Inclusion is not a consideration with us; inclusion intimates that there also can be exclusion. Students with disabilities are simply students. It is a matter of decency. It is a way of life."

What influenced people to begin total inclusion without the intermediate stages endemic to other nations? Prior to the establishment of Italy's National Law 118 in 1971, which mandated the right of compulsory education for children with disabilities in regular classes of public schools, inclusion of all children was already beginning in some areas of Italy.

Leaders of the movement that welcomed all students to regular public education in Italy cite four elements that emerged as critical to the movement's success: 
(1) support teams (operatori sociali) for the classroom teachers comprised of special education teachers (sostegni), physicians, psychologists, social workers, nurses, speech and physical therapists; 
(2) sharing of responsibility by parents, teachers, medical personnel, and community, forging an effective coalition to create an alternative to the traditional medical model for children with disabilities; 
(3) educating the public, using various media and public meetings; and 
(4) the presence of charismatic leaders early on, such as Dr. Franco Basaglia and Dr. Adriano Milani Comparetti. Their passionate concern was the right of every human being to full participation in society. They saw limitless benefits for all children, nondisabled and disabled, to learn together. They saw the segregated individual's potential destroyed. They acted on these convictions by closing institutions and joining parents to present their children in the neighborhood school. 

In 1984, Dr. Adriano Milani Comparetti stated,
 "When we began in the late sixties we found that the best approach to acceptance was to have students appear at their neighborhood schools. We found that attitude changes were made in response to concrete happenings, not to abstract concepts."

Two decades ago, the Organization for Economic Co-Operation and Development (OECD), headquartered in Paris, cited Italy as the most advanced country among its member nations in its policy to include all children with disabilities in regular public schools. An OECD publication (1994) stated:

Integration in Italy consists in placing virtually all children in ordinary classes, and results in the presence in mainstream schools of multi-handicapped or severely handicapped children who would be placed in special schools in any other country. These children are physically integrated in the ordinary classroom, and work with the class teachers and/or the support teacher. The support teacher works in the classroom, and rather than take the child individually, teaches the disabled child as part of a small group. Such a group may be taught interchangeably by the support teachers or the class teacher, and this is meant to avoid isolating or in any way stigmatizing the disabled child who is receiving special education provisions.

The Italy model is described in the OECD publication as having the primary focus of attention on a "search for better interpersonal interaction," one with the closest links to past and present experiences of the person, rather than having the primary focus on better equipment. 
Professor Andrea Canevaro, University of Bologna, writes that a child with a disability, is not respected if he is simply left to live with his handicap as best he can, but neither is he respected if the fact that he is handicapped is denied. If, on the other hand, his identity and his originality...which includes his handicap... are encouraged to assert themselves and to increase, he is being respected. This is active, realistic consideration, in regard to both his situation and his relationships (Canevaro, 1984).

Schools Visited in Bologna and Rimini

In May 2010 a group of people from the Netherlands and the UK led by Trix Grooff travelled to Bologna and visited two middle schools, one 3-5 year old school (scuola maternal) and two primary schools one of which was in Rimini over the course of 3 days. The following impressions and comments are based on the observations I made and the interviews with staff across the schools. They are limited by the short period of time and by working through a second language.  
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Perceived Strengths

Schools all extremely calm, comfortable and orderly. Never observed any serious outburst or aggression in three days.

No one complained about the obligation to include all students. 

Louis our 15 year old UK student (my son) who was with us liked the - 

 ‘ respect among teachers and students’ and that  ‘the school accepts anybody and is non biased’. The calm atmosphere of the schools we visited and the amount of disabled students present surprised him. He felt very comfortable in all the schools we visited. ‘I like how all children are accepted according to law and the teachers attitude towards the importance of having disabled and foreign students in every class’.

Great to see disabled pupils in mainstream schools with no one questioning whether they should be there or not. We are obliged to take all children here. There is nowhere else.

I spoke briefly to Marco a young disabled man with Downs Syndrome and learning and communication needs, aged 18 who was still at the Middle School (It seems that this is sometimes possible). He was clear that the best part of his school was companionship and ‘friends’. 

When listening to a description of Dutch and British special schools one principal teacher simply said ‘It is so sad’. 

Presence of additional teachers with SEN qualifications in the classroom. Small class sizes of no more than 25 students always with 2 adults present.
Emphasis on relationships in most schools visited – this is seen as central to their special needs work

All staff interviewed were positive about benefits of inclusion including the development of social competence for disabled and non disabled students. ‘Children see diversity in front of them.’ In one primary school we visited we saw extremely positive learning and social support around a 10 year old boy with autism in a PE/Music lesson in a large hall. A range of other pupils spontaneously physically prompted him during a range of challenging activities in which his movement differences were very evident. 

In the Rimini Primary school the relationship benefits of inclusion were spoken of very highly with a suggestion that the non disabled children developed more than empathy, more a theory of mind in their understanding of more complex students.

All staff interviewed reported academic as well as social gains for disabled students.
Perceived Weaknesses

‘Politics of inclusion have been given since the 1970s. May not always be effective. Not sure if we can continue if immigration continues to rise’(Italian TEFL Teacher).

Teaching appeared very formal in most schools visited. E.g. Desks in rows. Teacher sitting.

Medical model dominance. Medical professionals dominating influence on ‘certification’ of disabled pupils. In one school a pupils was described as only there for social reasons as the doctor had said that he could not learn academically. In another a teacher put it slightly more positively ‘Just to stay with other pupils is just as important even if they cannot learn’. Some negative assumptions exist around the capacity of the most complex students to learn in some of the schools we visited. 

One middle school was using a support area to have students out of class for prolonged periods when they thought they could not cope with academics. ‘We keep them out of lessons if we think they will not understand.’

In some parts of Southern Italy children were reported to be kept at home because of the shame/stigma of having a disabled child

Schools cannot claim additional support for  pupils with learning difficulties   if their parents reject their medical label because of the associated stigma. But usually they are being supported as well by the special teachers. The certificated students bring 9 -16 additional hours of trained teacher time a week. 

There is a growing concern re reduced resources and class sizes rising  from 20 to 25 because of the massive cut in budget by the Berlusconi government
Some schools not receiving advisory/consultative visits so not challenged or well supported.

Not much evidence of effective inclusive developments in the adult world. One disabled woman using a wheelchair told me there was no accessible public transport for her. No one mentioned Facilitated Communication, Person Centred Planning or anything like Community Circles.

When asked about friendships between disabled and non disabled students some of the middle school staff were pessimistic talking of students being friendly, but not friends and that this was more noticeable the older the students became. ‘Can’t oblige children to be friends. We teach the students to welcome. We try and work closely with parents to create a social net.’ No apparent intentional building of social relationships among peers in evidence (e.g. Circle of Friends). Just as in the UK some friendships may be blocked by the intrusive presence of adults and their strategies.
Outstanding School

Louis: ‘I like everything about it. The atmosphere. Equality for everyone  - the non-competiveness. It made me feel like I wanted to attend this school’.

The CEIS nursery and primary school in Rimini, Un Villagio per Amici was particularly impressive for inclusive education and philosophy. The Italian Ministry of Education recognizes this independent inclusive school as if they were a state school. There is a strong University link and the school is described as a pioneer in the move to Inclusive Education across Italy in 1975.
Lucia the school’s spokesperson was lyrical about the academic and social benefits for all children of full inclusion. They promote the development of knowledge and cooperation and are anti competitive activity. The school report very high achievement levels despite the inclusion of high profile students and are very sought after by local families.
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For children at CEIS, school means being part of a student-centred community based on solidarity and cooperation.

Students are encouraged to activity participate in lessons, group work and discussions, learning through first-hand experience. Creativity is also encouraged with particular emphasis on "global education", helping the child grow in body, mind and feelings.

We were impressed by the energy and enthusiasm with which pupils were included and the thoughtful, calm approach to meeting their needs that was so evident among the staff we met.

There is a strong sense of community as you walk around the school grounds. I was reminded of the phrase:

‘It takes a whole village to raise a child’

This school really feels like a village. There were three men who had mental health needs working as volunteers in the school. This was a great example of the school’s ethos.

Circles were everywhere. Each classroom is set up in cooperative groups with a space in the middle of the floor for a sitting circle. 

We met and observed a number of children with complex needs in mainstream classrooms. Sometimes they were working at the end of rooms with a support worker or were being worked with in a side room but never were they being grouped by impairment.

Children and staff often refer to CEIS as a "Village", because the atmosphere is both friendly and relaxed and because its various wooden classrooms, buildings, many trees, plants and gravel paths give it the aspect of a village. The main square, "Piazzetta", provides an ideal meeting place for the whole school to come together, whilst other parts of the village are suitable for smaller groups or for individual use.

Community

Ceis was built using wooden barracks, which still stand on the premises, in a beautiful garden, within reach of public transport and close to the town centre.
Children and staff call Ceis "il Villaggio" (the Village), for truly it has the aspect of a small scale village, with many gravel paths as tiny lanes, and a main meeting place for the whole community, which is the "piazzetta" (a small square).
CEIS has always been noted for its policy of acceptance towards disadvantaged children. Today physically and mentally handicapped children are integrated into mainstream classes in both the nursery and primary school, whilst more severely handicapped children are educated in a special "Socialisation Centre". The "Casa dei Ragazzi", more commonly known as "Betulla", no longer functions as an orphanage but as a home for children in care. 
Ceis’ community greatly values each contribution to the common well-being. Everybody knows and trusts each other: the carpenter, the gardener, the cooks, the cleaners, the office clerks, and the "obiettori" (young men who choose social work instead of compulsory service in the army).
The same interest is expressed for the numerous and various guests, who come for a visit, or a period of voluntary work.
Education
The educational experience at Ceis is both outstanding and unique. Since the very beginning the commitment was to educating all children especially the "difficult" ones, those who were most likely to fail in the highly competitive, authoritarian, public school of the fascist heritage. 
The goal was to be effective: inspired by progressive pedagogic theories (particularly those expressed by Freinet, Cousinet, Fröbel, Laporta, Borghi, De Bartolomeis), education had to be rooted into concrete, it must be practical, and part of the daily life of the children. 

Learning
Both in the kindergarten (3 to 5 years old) and the Primary school (6 to 11) learning is a joyful, active process. It involves all child’s dimensions: body, mind and feelings, and it allows the child to learn from trial and error.
Learning is a shared experience, it means group work, respect for the others, and self-confidence in one’s own personal value and abilities. 
Learning is an opportunity to discover diversity, a training in understanding, accepting, and valuing differences. 
Through co-education, the integration of disabled and non disabled children is based on solidarity, step by step practical problem solving, and shared enthusiasm for achievements. (CEIS Website)
The school spokesperson Luciana was clear that the school would not become a special school and that no more than 2 students in each class with severe impairments was possible. We did see a wide range of needs in all classrooms we visited including severe physical difficulties, autism, ‘severe’ learning difficulties and challenging behaviour. All students were being academically challenged and had opportunities to develop friendship and relationships.

Caring and supportive relationships were everywhere. In this school you can follow a training as an (assistant or special) teacher for a minimum of 3 months to practice inclusive education in a Freinet school.

Remaining Questions regarding Italy and Inclusive Education

Where are all the students with ‘profound’ needs? Given typical incidence figures I was surprised we did not meet more children with the most complex needs. Are they not surviving? Are they being terminated before birth? Or are they being kept at home or somewhere else? 

(Response from - TRIX GROOFF: it is the healing effect of the inclusive education that makes children overcome a lot of their behavior issues, autistic issues and physical issues. These children always have a special teacher, a personal; assistant plus if it is required a nurse with them and the whole day long they get either teaching or therapy or training. And they get this from the day that they are recognized as being severely disabled. Plus the whole daylong they get inspiration from the good role models around them and the normal rich environment.)

Generally we did not appear to see ‘enough’ disabled pupils despite the effect of them being spread around, I was still left wondering if anyone was still missing.

How are the Italians so successful at avoiding the large numbers of students labeled with mild/moderate learning and language needs that most UK schools encounter?

What is the secret to calm and cooperative schools where challenging behaviour is not a significant issue?
Strengthening the inclusive future in Italy

What would it take? (Excuse me for arrogantly suggesting these on the experience of only 3 days as perhaps this is all happening and I did not hear about it)

There is a need to make sure that no one is invisible to the system – no child forgotten or lost.
Learn from each other more – internationally.
Ensure all schools are challenged and supported.
Beware of the medical domination of decision-making on educational placement and curriculum – learn more about the social model of disability.
Challenge dangerous assumptions about learning and understanding for those who cannot speak.
Do more work on intentional building of relationships.
More developments in adult world and wider community for disabled adults e.g. Person Centred Planning/Personalised budgets/Community developments/ Circles of Support and Community Circles.

Encourage the leadership of disabled adults.
What learned?

We have much to learn as well as share with other European countries about the struggle to create an inclusive society.

Wonderful to listen to educators talking about inclusion as ‘just what we do round here’

Schools are schools. Good inclusive schools are good inclusive schools.

Great to have law that is clear that all students can attend mainstream schools. It is possible without enormous resistance and complaint from school staff. National laws can be changed to embrace inclusion.

Even with a law embracing inclusive education there are still many challenges to ensure presence, participation and contribution of all members of society.
Full national inclusive education is a practical possibility and not just a wild idealistic dream of the few.
Response to Report from Italian Educational Psychologist and Parent

Some notes on the Italian school system: 
I’d like to clarify that here if you are a disabled child you can have 2 different programs: 
1) the normal one, whith some adaptations and a little lighter (you have to keep the contents as the other students but less work at home is requested)
 2) the different one (almost all) when you can follow your own program, decided by the sostegno teacher (it would have to be  decided in partnership with the other  teachers but it very rarely happens) sometimes close to the program of the rest of the class. In the case you are following a differentiated you can go on until the end of upper secondary school but  the exam everybody has to pass  to go to University or to get a diploma is not valid, it has not a legal value, it is a certificate of  frequency.

Reading your article I feel in some ways proud of ourselves, I did nothing to get what we have now; I found everything ready, not to fight to obtain my daughter into the normal school, what is paradoxical is I had to fight to have her outside school while I was homeschooling in order   to send her to school after she was able  to read and write. As you noted and report in different points, the Italian school system aims to the therapeutical power of relationship, but doesn ‘t disturb itself in trying much more than that. The medical model is still very present here and intrusive in the school programming. If a child come to school with a diagnosis of mental retardation (learning disability) or plurihandicap that includes an impairment in communication the teacher feels   strongly there is no need to work on cognitive development. Obviously not all the teachers are the same but the dependence on the medical advice is really strong and works like an excuse to avoid a special engagement on learning. This situation is heavier as you go higher in school level. You can see happy parents when children are at asilo or primary school, but after the learning divide is more and the engagement of teacher is less. (I think our sostegno teacher would hate me reading this). But it is true, we have the beautiful thing no one complain about disabled in the classroom, it is simply normal.

About the boy with Down syndrome being in the middle school, it is not correct, but sometimes it happens and it generally happens following the request of the parents who feel afraid that the new environment would be stressful for their son. 

Yes, in almost every school exist a classroom (not officially) where disabled students are often kept for a lot of different reasons, generally a sign of a school where inclusion is not working well.

And yes, even if everyone is talking about relationship and its beneficial effect, friendships between disabled and non disabled students is considered rather impossible especially when children gets older, and no one works on that issue.

About the remaining questions

“Where are all the students with ‘profound’ needs?”

Well, I think they are at school, considering how difficult has been to avoid school until my daughter was 10 I do think that everybody go to school, except maybe children with severe medical issues, but we have also school at hospital.

We know we have less dyslexia here but we think it is due to the Italian language that is easier (you write exactly as you speak)

What is the secret to calm and cooperative schools where challenging behaviour is not a significant issue?

This sound strange, and I saw that you noticed this twice, I don’t know the secret because until now I thought it was normal. When you are at school you MUST be calm, it is what is expected, the challenging behaviour is an exception not a rule. Boys with a challenging behaviour are not heroes for the schoolmates, they are rather seen as outsider and they are generally excluded. I can venture an explanation but it is just an hypothesis: Italian life is still family based, mother based I could say. A child behaving badly is spreading around the idea the mother doesn’t take care of him that is again socially unacceptable. So the mother will do her best to avoid this and the schoolmates will exclude the boy, why should  a boy show challenging behaviour? It happens obviously but it is generally a sign of suffering not a way of life so widespread.

Or maybe you visited a lucky school!
So I agree with what you wrote about all the work to be done here about personal centred planning and intentional building of friendship and community that was the original reason I got in touch with you.
Well I think I amused you enough with my AngloItalian!! So to the next...
Valentina Paulon

Educational Psychologist

Venice 2010
 Final Word: 

During my time in Italy I came across many different people with many different views, however there was one common theme I found; All children are equal. Unlike England, where most disabled children are separated and referred to as special or different, most of the schools in Italy did not take part it any form of separation.

The law in Italy is that every school must accept a certain amount of disabled students. Disabled children do get the priority when it comes to being accepted into schools and I think this is a very positive thing. 

The best thing about schools in Italy is the calm atmosphere and the respect that gets shown to every child. All in all I think that Italy is very inclusive and the government backs this up with many of the laws put in place so that all children can be treated equally.

Written by Louis Newton Aged 15
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