· Boyz 2 Men and Ofsted 

· Some interim responses

Ofsted

“This work has been a long time coming…it should have happened 20 years ago…it co-exists with a persons identity…it understands that everyone is an individual but is also part of a larger team, and failing to recognise being part of a team is a major problem for young people…it instils a sense of self-discipline which can only come from within…it works spiritually, morally, socially and culturally.. it is a sharing of experiences, energy and resources in a spiritual way… Those young people will go a long way, because you are affecting them up here…

…Very often teachers formalise their responses to problem behaviour, and kids, especially intelligent kids can feel undervalued by being shouted at…you are honest, and honesty is dependent on trust…quite often honesty doesn’t happen in teacher pupil relationships…I asked the girls what they made of Boys 2 Men and they said ‘yes, the boys have changed’…  in other words it has modified behaviour and their peers have seen this to be the case…you could perhaps develop this work with families as well, so the culture developed inside and by the school isn’t counteracted when the some of the children reach home.”

Ofsted Inspector, Elms Primary School, February 2004
Some responses (February 2004)

Over the period of the project so far there have been some significant changes for some of the participants. Once they learned to cope with and respect a more fluid set of boundaries than can normally exist in the classroom situation, the boys began to express themselves and take cognisance of their own behaviour patterns.

The boys, who miss having constructive rites and rituals of passage, and who frequently succumb to negative group behaviour and reductive activity, find the work gives them a structure for personal growth and development. This change in the ability to make creative and positive expressions was marked in the New Year, when new participants replaced some of those who had been on the project thus far, as was the original plan.  

Exploring archetypal male figures (King, Warrior, Wiseman, Fool) the newer, uninitiated boys tended to plump for the iconography of Nike (the manufacturer, not the goddess) and Beckham, whereas the older hands explored more mythic and epic types.

The new boys weren’t doing anything wrong…but they had a much more limited palate to draw from in terms of adult male role models

· “They made a lot of positive choices, ignoring the behaviour of others, enjoying doing the creative work”

· “He listened well, and shared his interests with me”

· “He ignored his friends when they were being silly” [a major issue] 

· “His movement work has improved hugely…he found the mirroring work hard but was able to work with his friends”  

· “Growing in confidence in mirror work, made positive choices when he could have been led by others” 

· “He needs attention from adults, but he doesn’t always get this in the classroom, which is problematic” 

· “He is beginning to smile now [despite his angry face on arriving at school that morning] He is engaging much more quickly and you see a completely different child blossoming” 

· “He is showing a dramatic difference. His work about ‘growing up’ in the sessions is also reflected in his work in school” 

· “It was a roller coaster. The boys were always at a point when they could go either way. [But] the quality of work in the drawing and the feedback sessions towards the end really demonstrates the positive experience of being in the session as a whole”

[Hugh James, Director Creative Partnerships Nottingham]

· “It’s hard not being so firm with the boys…my expectations are not so high because they are making many more decisions…but the children are much more honest than in the classroom….[he] was able to articulate why he didn’t want to do the movement, instead of just refusing to do a task…. Maybe he felt I was showing an interest in his opinion, rather than trying to sort out a ‘problem’…and he’s seeing me doing the same thing as them in the activities…”
[Sarah Alford, Class Teacher]

Further responses and full documentation of the project and how the work can translate directly into classroom practice will be available in late 2004.
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